[ he preservice teacher
knows the discipline. . .

Gifted Education

(Kindergarten - Grade /2)
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Introduction

The following competencies are intended to clarify Standard 1.1, “. . . knows the
discipline,” in the N-STEP process. The competencies are firmly rooted in the profession’s
best knowledge and practices. They are drawn from guidelines established by the Council
for Exceptional Children and the National Association for Gifted Children. The
competencies are broadly stated with the intent that teacher preparation institutions will
determine the breadth and depth of material for meeting the competencies. The statements
represent the minimum expected of teachers in order to be licensed to teach.

The Glfted Education competencm have been developed o coxreIaIe with the followmg docmnents
'Mlssoun s Show-Me Standards abbrewai.ed as: o
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The beginning teacher of gifted students will demonstrate a knowledge of and/or

competency in the following areas of study:

1. Historical and
Theoretical
Foundations of

Gifted Education
(GT 1.K1; G 1.1-1.10,
2.1-2.7;3.1-3.8; 4.1-4.8;
CRILA.1)

Influences of social, cultural, political and economic
environments on the field of gifted education;

Historical and theoretical foundations of the field of gifted
education, current trends and issues, and potential future
directions of the field;

Interdependent relationships between general education
and gifted education;

Legal issues impacting the field of gifted education;
Theoretical models of program development; and

Conceptions of giftedness, intelligence, creativity and their
interrelationships.

2. Nature and Needs
of Students Who

Are Gifted
(GT 2.K1-3; CRILA.1)

General characteristics of students who are gifted;

Various types and manifestations of giftedness;
Including, but not limited to intellectual ability, specific academic
aptitude, creative or productive thinking, leadership ability, and/or
aptitude in the visual and performing arts.

Unique differences between students who are gifted and
others, including asynchronous developmental patterns,
and among students who are gifted; and

Cognitive, social, emotional and environmental factors
that enhance or inhibit the development of giftedness.

3. Special Populations
of Students Who
Are Gifted
(GT 2.K3-4)

Factors inhibiting the recognition of the potential of

students who are gifted from underserved populations and
Including, but not limited to, students who are female, disabled,
racially or ethnically diverse, economically disadvantaged,
underachieving, rural, and/or highly gifted.

Impact of multiple exceptionalities on students who are
gifted.

4. Identification
Practices
(GT 3X1-3, S1; CR
ILA.3)

Defensible methods for screening, identifying and
assessing students who are gifted, including underserved
populations.
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W/

The beginning teacher of gifted students will demonstrate a knowledge of and/or

competency in the following areas of study:

5. Program Program prototypes, grouping practices, and educational
Development and principles that offer appropriate foundations for the
Administration development of a defensible program for gifted education;
(GT 5.K1-2, 81; CR S . devel s e
1LA.2) trategies to develop program goals and objectives;

Strategies to conduct program evaluation;

Strategies for advocating for students who are gifted and
enhancing community perception regarding gifted
education; and

Preparation of budgets, grants, and reports.

6. Research Quantitative and qualitative research methods and
(CRILB) practice.

7. Curriculum For Models for delivery of curriculum appropriately

and Instruction of
Students Who Are
Gifted

(GT 4XK1-2,81-3; G
1.1-1.10, 2.1-2.7, 3.1-
3.8,4.1-4.8; CRILLA4)

differentiated to meet the unique cognitive and affective
needs of students who are gifted;

Strategies for establishing an environment in which
creativity and giftedness can emerge and where students
can feel challenged and safe to acknowledge, explore, and
express their uniqueness;

Appropriately differentiated content;
(i.e., unique, complex, and abstract)

Research-supported instructional strategies and practices;
(e.g., emphasis on conceptual development, advanced technological
skills, accelerated presentation pace, and minimal drill and practice)

Strategies to design cognitively complex discussion
questions, projects, and assignments that promote such

skills as reflective, evaluative and creative thinking and
problem solving;

Understanding of the unique and sophisticated means by
which students may demonstrate their learning;

Strategies for making differentiated educational decisions
utilizing current research-based methods for assessing and
reporting on the progress of students who are gifted; and

Strategies for enabling students who are gifted to develop
the attitudes and skills needed for future success

(i.e., production of knowledge; independent life-long learning; self-
evaluation, setting, pursuing and achieving of appropriate personal
and academic goals).
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